SEND Mission Statement

At TCA we have developed an inclusive offer for pupils with adey”
Special Educational Needs and Disability (SEND). All staff in the
school are dedicated to actively seeking to remove the barriers to
learning and participation that can hinder or exclude individual
students from making sufficient academic and social progress. We
follow the principal statement that:

‘All teachers are teachers of SEND’
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How do we Identify at The Carlton
Academy? et

 Students are on our SEND reqister if:

* a pupil has SEN where their learning difficulty or disability
calls for special educational provision, nhamely provision
different from or ac dltlonal to that normally available to
puplls of the same age.’ (Code of Practice,2015)

* They are the K students

* We also have SA students who you need to be aware of but
there needs to be no specific provision for them. They cope
without anything additional to and different from.

REDHILL ACADEMY TRUST 'o

to Optimus




4 categories of need

« Cognition and learning (Dyslexia, Dyscalculia)

« Communication and interaction (ASD, Speech and language
needs)

« SEMH (ADHD, mental health needs)
« Sensory and physical
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The Graduated Response:

* It is a statuary requirement that schools follow a Graduated Response to
identifying and supporting students with SEND

How do we?

Identify

* Assess the need

* Plan the provision

* Do the provision
 Review the provision
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How do we identify SEN at TCA?

Identifying SEND in your classroom.

Physical / Sensory Social, Emotional & Communication & Cognitive & Learning

|dentification of SEND can come from:

Make observations || Speakto TA, child & || Look atdata & work in books (compare to peers.)
Assess attainment & progress over time.

and review parents/carers to N
S C O O t E i . . ) Are they significantly
S interventions gather a full picture. || Evidence using data tracker.

Find a specific intervention to support in class & review half termly.
Outside agencies - -

If you are still concerned then fill referral form for

SENCo.
Observation of child
& assessment of
data/books. — —
o Planning/Differentiation
o . . .
o || Discussion with staff :
8 & offer support if Interventions & Resources
pd needed.
[WH] ~ .
v I ™~ Environment
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Strategic provision for SEND

The Graduated Response at TCA. The needs of all pupils are considered, with high expectations for all.

Students with an EHCP.

TCA provide: M

Ongoing specific support. Outside agency Additional, highly personalised
support. Alternative provision. interventions to accelerate

pProgress.

TCA provide: Wave 2

Lexia, Socially Speaking, Talk for Teenagers,
Talk Good Feel Good, SNIP, SPAG, Memory [atlelleliE IR =Tl il R fe =Ty BT

recall, pupil profiles giving individual pupils with SEND to work at the
strategies, Catch Up Reading lewel of their peers.

Wave 1

Inclusive quality first teaching for all.
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All SEND provision at TCA is
based on evidence-based
research.




Ofsted report into children’s serwces
20-21: o

 Children with SEND have been disproportionately affected by
the pandemic

« Families and workers have faced significant challenge

* Young people have missed or received a more narrowed
education in comparison to peers

« Missed out on important outside agency support (counselling,
S&L, physio appointments)

e Affected behaviour

REDHILL ACADEMY TRUST 'o

to Optimus




The Carlton
Academy

REDHILL ACADEMY TRUST V

1 — Exsisto Optimus

Q




SPECIAL EDUCATIONAL NEEDS
IN MAINSTREAM SCHOOLS

Summary of recommendations

Education
Endowment
Foundation

The Carlton

4 5 Academy

1 P 3

Create a positive and
onment for
all pupils, without exception

Buaild an ongaoing, holistic
understanding of your pupils
and their needs

Ensure all pupils have access
to high quality teaching

Complemeant high quality teaching
with carefully selected small-growp
and one-to-one interventions

Woark effectively with

i |

* A inchusive school removes bamiers o
learning and paricipabon, provices. an
poucahon that s appropnate o pupils’
ndls, and promobes hegh standards and
ez hutbirnent of potenial for all pupds.
Schooks should:

& promobs poesitee reabonships, acthae
engagement, and wellbsing lor 3l pupils

¢ pnsuneal pupls can aooess the best
possibie ieaching and

+ adopl a posfve and proactve approach
I behaaour, as described in the EEF's
Improving Behaviour in Schools
pudance eport.

» Schools should aém o undersiand
inchvickial pupd’s leaming nesds using the
gracuated approach of the 'assess, plan,
oo, revicw” approach.

= Asspssment shoukd b regular and
purposeiul rather tham a one-ofl event,
and should sesk npul from parents. and
carers as woll a5 the pupll themsekses and
speoalst professorals.

= Teachers reed o fesl empowered and
tneted 1o use the mormation they coliect
10 make a decision about the next sieps for

feaching that child.

* Toa gread extent, good teaching for pupis

with SEND s pood feaching for all.

Eparching for a ‘magic bulet’ can disraot
feachiers from the povweriul simiegies. Hhey
oiften arcadly prssess.

The research suggests a group ol teaching
sirateges thal inachans Should Corsicer
emphasising for pupils with SEND. Teachers
shioiid cevslop & roperone of hese
siraiegies they can use Sexbly In responss
i the needs ol all pupis.

= fimdble grouping

= oogniike and melacognise sirafegies;
= gl rstruciion;

= usEing technology ko support pupils withi
SENLy and

— scaffoiding.

Small-group and one-3o-one interventions
can be a poveerial ool but must be used
carcfuly. Inghectve use of nlerventions can
Creaie a barer 1o the ncuson of pupils
wath SERDL

High quality teaching shoukd recune th
nized foF oora support, bR it s kel
st sormas pps vell rescjuine highs qualiby,
sinuchured, fargeted interventions o
Tk ogIess.

The: imlensity of intervention {rom unfversal
I fargeied o specialisl should increase
waith rcser].

Imensenbors should be carchuly targeied

treough idemScation and assessmont
of needd

Imensantons should be appied using

e principies: of eflectve implemantabion
desorited in the EEF's guidance report

[ II:IHE koo o Winrc 4 EEHEE'H" o
e impemeniata.

» Efective deployment of teaching assistants

[T Emﬂ.&fﬂﬂhﬁ:ﬁ]’!mm
carchd atiention o the rales of Tas and
ensune they hawe a posithve impact on pupls
with SEND.

Ths should suppkement, nol replace,
teaching trom e classroam izacher

The EEF's gudance: neport Making Ses!
Lisp ot Tegoting Assisiants provides
ol moomimendaftions.




Successful special educational needs'W
strategies for In mainstream schools *

The ‘Five-a-day’ principle: High quality teaching benefits pupils with SEND

Explicit
instruction

Cognitive and . .
f i

metacognitive
strategies

‘2 Scaffolding

A Flexible
“{ grouping

Using
technology




